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LOYOLA UNIVERSITY CHICAGO
SCHOOL OF SOCIAL WORK
COURSE SYLLABUS

Advanced Mezzo and Macro Practice
SOWK 681
[Add Semester and Year]
__________________________________________________________________________
Instructor Name, Title, and Pronouns: 
Email: 
Telephone: 
Office Hours: [Add days, times, in-person/virtual]
__________________________________________________________________________
Class Day and Time:
Class Location: [Add building and room number or note online via zoom]
Credits/Length of Course: 
Method of Delivery: [Note: In-person/hybrid/online]
Prerequisites:
__________________________________________________________________________
SCHOOL OF SOCIAL WORK MISSION & IDENTITY STATEMENT
Loyola University Chicago School of Social Work provides transformative education for practice-informed social work. The School advances rich and diverse knowledge grounded in empowering work with clients and organizations from a participatory, person-in-environment perspective. We promote social justice through macro, mezzo, and micro practice. "Transformative education" reflects our commitment to engaging students to be effective change agents for social justice in a global context. "Practice-informed social work" refers to a strengths-based, client-centered focus on working with individuals, families, groups, communities, and environmental systems.

COURSE DESCRIPTION
This course will focus on integrated practice approaches that span the micro (e.g., individuals/families/groups), mezzo (e.g., communities), and macro (e.g., systems, societal) frameworks. The importance of integrated practice efforts cannot be understated, as the siloing of such frameworks have historically created problematic divides within social work education, practice, and research. One goal of this class is to assist students' understanding of the quality and utility of empirical research related to the key theories, topics, and problems examined in this course.  Social workers engaging in an intentional, integrated practice with diverse populations must attend to ongoing self-reflection, empathy, tuning in, the promotion of social and economic justice, and an awareness of cultural humility while bridging practice across frameworks at the micro, mezzo, and macro levels. Assessing the historical, societal, political, and environmental factors that either deny or promote social justice (from the local to global levels) for marginalized populations emphasizing an intersectional framework, is a key facet of such integrated practice efforts. A social worker utilizing intentionally integrated practice skills must connect efforts across direct practice, community organizing, policy analysis and reform, non-profit service provision, and management, among other key areas. 
This course will emphasize the importance of integrated practice efforts regardless of specialization, concentration, licensure, fieldwork, or post-graduate practice intentions and experiences. Theories and models to be examined throughout the semester will include (but are not limited to): person in environment perspective, strength perspective, systems theory, family theory, critical race theory, organizational theory, and theories related to community change, among others. The course will also explore the role of the social work profession in creating social and organizational change, as well as the important impact of interprofessional and interdisciplinary collaborative efforts. 

Learning Objectives & EPAS Related Competencies*
*Framed by the Council on Social Work Education's Educational Policy and Accreditation Standards (EPAS) 
Competency 1: Demonstrate Ethical and Professional Behavior
	Assignment
	Impact of Problems Upon Systems
	Knowledge and Skills

	Assignment
	Assessment of Problems and Populations 
	Knowledge and Values

	Assignment
	Integrated Practice Interventions
	Knowledge, Values, Skills, and Cognitive & Affective Processes


Competency 2: Engage Diversity and Difference in Practice
	Assignment
	Impact of Problems Upon Systems 
	Knowledge and Skills

	Assignment
	Assessment of Problems and Populations 
	Knowledge, Values, Skills, and Cognitive & Affective Processes

	Assignment
	Integrated Practice Interventions 
	Knowledge, Values, Skills, and Cognitive & Affective Processes


Competency 3: Advance Human Rights and Social, Economic, and Environmental Justice
	Assignment
	Impact of Problems Upon Systems 
	Knowledge and Skills

	Assignment
	Assessment of Problems and Populations 
	Knowledge, Values, Skills, and Cognitive & Affective Processes

	Assignment
	Integrated Practice Interventions 
	Knowledge, Values, and Skills


Competency 5: Engage in Policy Practice
	[bookmark: _Hlk93930345]Assignment
	Impact of Problems Upon Systems 
	Knowledge and Skills

	Assignment
	Assessment of Problems and Populations 
	Knowledge, Values, Skills, and Cognitive & Affective Processes


[bookmark: _Hlk106104377]Competency 6: Engage with Individuals, Families, Groups, Organizations, and Communities
	Assignment
	Impact of Problems Upon Systems 

	Knowledge and Skills

	Assignment
	Assessment of Problems and Populations 
	Knowledge and Values

	Assignment
	Integrated Practice Interventions
	Knowledge, Values, Skills, and Cognitive & Affective Processes


Competency 7: Assess Individuals, Families, Groups, Organizations, and Communities
	Assignment
	Impact of Problems Upon Systems 
	Knowledge and Skills

	Assignment
	Assessment of Problems and Populations 
	Knowledge, Values, Skills, and Cognitive & Affective Processes

	Assignment
	Integrated Practice Interventions 
	Knowledge, Values, and Skills


Competency 8: Intervene with Individuals, Families, Groups, Organizations, and Communities
	Assignment
	Impact of Problems Upon Systems 
	Knowledge and Skills

	Assignment
	Assessment of Problems and Populations 
	Knowledge and Values

	Assignment
	Integrated Practice Interventions
	Knowledge, Values, Skills, and Cognitive & Affective Processes



Methods of Instruction
Sakai
This course will be conducted [in person/online (synchronous or asynchronous)/hybrid] with content available via Sakai. Sakai is the learning platform used at Loyola University Chicago. The platform offers a variety of tools that allow students and instructors to communicate, turn in assignments, participate in discussions, provide/receive feedback, and track students' grades and progress. Make sure to do the following before the first day of the semester:
· Verify that your credentials to access the course are working properly
· Locate and access the course within Sakai
· Familiarize yourself with the Sakai tools
Minimum Technical Requirements
The course is delivered [in person/online/hybrid]. Students are expected to have basic knowledge and command of a computer/tablet and be familiar with the following software and tools: 
· Web browsers such as Firefox. Tools such as VoiceThread work better with Firefox
· Reliable high-speed internet access
· Access to an active email account. Be sure to check your Loyola University email regularly, including the Spam folder.
· Word processing program (Microsoft Word recommended)
· Antivirus software
· Adobe Acrobat 
· Access to a Windows, Chromebook, or Mac computer to complete assignments in the event your mobile device does not meet the minimum technical requirements
[bookmark: _Hlk97204404]POLICIES & RESOURCES
LUC SSW BSW/MSW Student Handbooks
Please familiarize yourself with all content in the LUC SSW BSW & MSW Student Handbooks. Additional key information is noted below.
Students with Special Needs – Student Accessibility Center
Loyola University Chicago provides reasonable accommodations for students with disabilities. Any student requesting accommodations related to a disability or other condition is required to register with the Student Accessibility Center (SAC). Professors will receive an accommodation notification from SAC, preferably within the first two weeks of class. Students are encouraged to meet with their professors individually in order to discuss their accommodations. All information will remain confidential. Please note that in this class, the software may be used to audio record class lectures in order to provide equal access to students with disabilities.  Students approved for this accommodation use recordings for their personal study only and recordings may not be shared with other people or used in any way against the faculty member, other lecturers, or students whose classroom comments are recorded as part of the class activity.  Recordings are deleted at the end of the semester.  For more information about registering with SAC or questions about accommodations, please contact SAC at 773-508-3700 or SAC@luc.edu.
Respect for Diversity
Guided by the NASW Code of Ethics and the mission of the University, the School of Social Work is committed to the recognition and respect for variations in racial, ethnic, and cultural backgrounds and with regard to class, gender, age, physical and mental ability/disability, religion, sexual orientation, gender identity, and gender expression. The school values ethnically sensitive and culturally competent social work education and practice. Students must uphold the ethical standards set forth by the profession and the Jesuit ideals of the university. (See: Respect for Diversity for more information).
Gender Pronouns and Name on Roster
Addressing one another at all times by using appropriate names and gender pronouns honors and affirms individuals of all gender identities and gender expressions. Misgendering and heteronormative language exclude the experiences of individuals whose identities may not fit the gender binary, and/or who may not identify with the sex they were assigned at birth. Explicit identification of pronouns is increasingly used in professional identification (e.g., conference nametags, Twitter handles, etc.). 

As part of our professionalization and in the spirit of our professional values, during our first class as we introduce ourselves, you may choose to share your name and gender pronouns (e.g., Hello, my name is Sam and my gender pronouns are she/her/hers or Hello, my name is Lou, and my gender pronouns are they/them/theirs). If you would only like to introduce yourself by name, without pronouns, that is also completely fine. If you do not wish to be called by the name listed on the roster, please inform the class. You may also choose to add your pronouns to your zoom account profile (e.g., Sam Smith (they/them) so they always appear on the screen. Note that if you choose to do so, you must change your profile name from the main login on your Zoom account (e.g., add the pronouns after your last name) or you will have to add the pronouns manually during each and every zoom session. The goal is to create an affirming environment for all students with regard to their names and gender pronouns.
Brave and Safe Space
A safe space is ideally one where the expression of identity and experience can exist and be affirmed without fear of repercussion and without the pressure to educate. While learning may occur in these spaces, the ultimate goal is to provide support. A brave space encourages dialogue. Recognizing differences and holding each person accountable to do the work of sharing experiences and coming to new understandings - a feat that's often hard, and typically uncomfortable.
The School of Social Work values creating a brave and safe space within classrooms for all students. Our instructors welcome all course-related comments and concerns from students. If you have a concern about whether your classroom is a supportive, brave, and safe space, or any other concerns, you are welcome to speak with your instructor or any other faculty or staff member that you trust. That person will help you talk through a pathway to address your concerns and bring them to the Associate Dean with you or on your behalf if you so desire. You should be reassured that expressing your concerns will not result in any penalty to you.
Title IX Disclosure and Rights
Under Title IX federal law, "no person in the United States shall, on the basis of sex, be excluded from participation in, be denied the benefits of, or be subjected to discrimination under any education program or activity receiving federal financial assistance" (Title IX of the Education Amendments of 1972). It is important for you to know the professor has a mandatory obligation to notify designated University personnel of incidents of gender-based misconduct (sexual assault, dating/domestic violence, stalking, sexual harassment, etc.) that are shared in private or during class discussions. The reason for this is to keep all members of the Loyola community safe, also to ensure you are connected to the resources and reporting options available. Hypothetical scenarios that are discussed do not require any action. Please visit the Title IX at Loyola University Chicago Page for more information regarding the University's response to notifications of gender-based misconduct. The following link contains information if you wish to speak or contact a confidential resource on campus.
Student Code of Conduct
Respecting the rights and opinions of others is an important aspect of a Jesuit education. Please respect others by allowing others to express their opinion, avoiding the use of vulgar language and/or offensive or discriminatory comments (racial, ethnic, etc.). It's the student's responsibility to read and adhere to the Loyola University Code of Conduct. 
Privacy Policy – FERPA
FERPA (Family Educational Rights and Privacy Act) is a federal law that protects the privacy of students and educational records. To learn more about students' privacy rights visit the FERPA Act at Loyola University website or the U.S Dept. of Education website. Loyola University, email, and Learning Management System meet FERPA requirements.
Third-Party and FERPA
Some assignments may require the use of public online websites, applications, social media, and/or blogs among others. If a course requires students to participate in these types of activities the students can choose not to participate. In this case, the students should contact the instructor as soon as possible and let them know of their decision. Please avoid sharing the private information of others.
Resources for Writing
The Writing Center, Loyola University Chicago, is available to help writers develop and clarify ideas and work on specific issues such as punctuation, grammar, documentation, and sentence structure. Students are encouraged to visit the Writing Center Website for additional information. Services are available at both WTC & LSC. Resources for APA may be found here: http://owl.english.purdue.edu/owl/resource/560/01/
Help with Technology – Help Desk
The ITS Service Desk provides the University with a single point of access for support with technology. They are committed to providing excellent, professional customer service in tracking and resolving support requests. To request assistance, please contact the ITS Service Desk at 773.508.4ITS or via email at ITS Service Desk ITSServiceDesk@luc.edu. Help Desk Support Hours.
Important Contact Information
I.T. Help Desk: 773-508-4487, I.T. Help Desk Website
Wellness Center: 773- 494-3810,  Wellness Center Website
Writing Center: 312-915-6089, Writing Center Website
Tutoring – Academic Excellence: 773-508-7708, Tutoring Website
Ethics Hotline: 1-855-603-6988, Ethics Hotline Website
Military Veteran Student Services: 773-508-7765, Veteran Student Services Website
Library: 312-915-6622, Library Website 
Students Accessibility Center: 773-508-3700, Students Accessibility Center Website
ACADEMIC INTEGRITY, GRADING & ASSIGNMENTS
Academic Integrity and Plagiarism
Academic integrity is essential to a student's professional development, their ability to serve others, and to the university's mission. Therefore, students are expected to conduct all academic work within the letter and the spirit of the Statement on Academic Honesty of Loyola University Chicago, which is characterized by any action whereby a student misrepresents the ownership of academic work submitted in their name. Students who plagiarize risk receiving a failing grade at the instructor's discretion. All students who plagiarize will be referred to the Committee of Student Affairs (CSA) for judicial review. Knowledge of what plagiarism is will help you from inadvertently committing it in your papers. Additional information on plagiarism.

Plagiarism is a serious ethical violation, the consequences of which can be a failure of a specific class and/or expulsion from the school. Responsibilities of Academic Honesty are detailed in the LUC BSW & MSW Student Handbooks. Please read the Graduate Catalog stating the university policy on plagiarism. The definition of plagiarism is: "In an instructional setting, plagiarism occurs when a writer deliberately (or unintentionally) uses someone else's language, ideas, or other original (not common-knowledge) material without acknowledging its source." Source: WPA (n.d.). Defining and Avoiding Plagiarism: The WPA Statement on Best Practices.
This commitment ensures that a student in the School of Social Work will neither knowingly give nor receive any inappropriate assistance in academic work, thereby, affirming personal and professional honor and integrity. Students may not use the same assignment content to fulfill different course requirements. If a paper is submitted to a course that is closely related to a paper submitted for another course, it is suggested that the student cite the paper. (Example: paper submitted for SOWK 000, Instructor: Wayne Williams, Semester: Spring 2020)
Turn-It-In
By taking this course you agree that all required papers may be subject to submission review to Turnitin.com (within Sakai or otherwise) to detect plagiarism. Any and all written material submitted as course work may be subject to detection of plagiarism using the Turn-it-in database. To learn about their usage policy, visit the Turn-It-In website.
Academic Warnings
Students are responsible for tracking their progress through each class. As a result, students should identify and resolve any academic difficulty as early as possible. In the event that a student is experiencing academic difficulty, the student will be notified by the instructor in writing (via email) no later than the deadline for early alert according to the LUC Academic calendar at mid-term. See the LUC SSW BSW & MSW Student Handbooks for additional information regarding academic concerns. 

Grading Criteria
Grades are based on the following criteria:

A = Exceptional. This grade will be assigned to assignments that show extensive use of literature as well as broad use of concrete concepts and examples of practice, paying special attention to the use of professional language, grammar, and sentence structure in all written materials.
B = Fully meets graduate-level standards. This grade will be assigned to tasks and assignments in which all the steps have been satisfactorily completed showing a combination of the appropriate use of theories, principles, and precise descriptions of practice.
C = Performance, in general, is not satisfactory and is below the graduate level standard, all the requirements of the task or assignment have been completed.
D = Performance, in general, is not adequate. The student must re-take the course.
F = Failure. The performance and quality of work are not satisfactory, or some parts of the tasks or assignments have not been completed.
I = At the discretion of the section Instructor a temporary grade of Incomplete may be assigned to a student who, for a reason beyond the student's control, has been unable to complete the required work in a course on time. The request signed by the student and the faculty member must be approved and on file with the BSW or MSW Program Director when grades are submitted. 

Grading Scale
	Grade
	Percentage (%)

	A
	96 – 100

	A-
	92 – 95

	B +
	88 – 91

	B
	84 – 87

	B-
	80 – 83

	C+
	76 – 79

	C
	72 – 75

	C-
	68 – 71

	D+
	64 – 67

	D
	60 – 63

	F
	Below 60



Grade of "Incomplete"
The temporary grade of "Incomplete" will be considered for those students who, for reasons beyond their control, have not been able to complete the requirements and tasks of the course on time, within the time stipulated in the academic calendar. It is the student's responsibility to request an "Incomplete" grade. This request must be approved and signed by the instructor and the student with final approval of the program director. If the student fails to complete the request or receive appropriate approval, the final grade will be F.
Use of Rubrics as an Evaluation Tool 
Rubrics will be used as assessment tools for course activities and assignments. All tasks and assignments will be evaluated following the criteria outlined in the specific rubric. The grade of each activity will be based on the combination of points assigned to each evaluation criteria listed in the rubric for that assignment. Unless an obvious error can be established and documented in the rubric, the points and/or grade awarded by the instructor will be considered final for that activity or assignment. 
Facilitator Feedback to Learners 
The instructor will provide individual feedback to each student for each assignment submitted. These comments will be offered to complement the grade obtained and will include comments about student progress, knowledge, skills, and participation. Instructors will post constructive feedback no later than 7 days after assignment submission.
DESCRIPTION OF ASSIGNMENTS
Impact of Problems Upon Systems (8-10 pages, _ points)
To complete this assignment, you will conduct a review of the literature assigned for this course, assessing how a specific problem (e.g., poverty) impacts a specific system (e.g., health, mental health). In addition to using the required and recommended readings and content for this course, consider searching for additional literature to support your writing and the needs of this assignment. Construct an 8-10 page paper via APA format in a word document, and be sure to use an appropriate number of sources and citations throughout. 
The suggested format follows:
· Cover Page
· Introduction
· Background: Search the literature to include a span of empirical and conceptual/theoretical literature specifically related to a problem (e.g., poverty, domestic violence, addiction, sexual abuse) and interconnection with a specific system of care (e.g., health, mental health).
· Consider focusing your search for a clearer understanding of the problem at the local (e.g., Chicago), national (e.g., U.S.), regional (e.g., Southwest), or national (e.g., global) levels.
· While some of the literature may relate to specific populations (e.g., youth, LGBTQ+, people with disabilities), be sure to "park" this literature for assignment two. 
· Conclusions: What conclusions can you draw related to challenges and opportunities for practice across micro, mezzo, and macro frameworks with regard to this problem and system?
· References
Assessment of Problems and Populations (8-10 pages, _ points)
To complete this assignment, you will write a paper assessing how one specific problem (e.g., poverty, domestic violence, addiction, sexual abuse) impacts a particular population (e.g., older adults, youth). Using the required and recommended readings and content for this course, and additional external literature and readings as needed, construct an 8-10 page paper via APA format in a word document and be sure to use an appropriate number of sources and citations throughout. 
The suggested format follows:
· Cover Page
· Introduction: Open with an introduction that provides statistics for the problem and the impact on a specific population (e.g., homelessness among youth in the U.S., elder abuse among 75+-year-old adults in rural areas).
· Intersectionality: Consider intersectionality factors such as race, socioeconomic status, ability, sexual/gender identity, and implications for anti-oppressive micro, mezzo, and macro practice.
· Self-Reflection: Reflect upon how your own biases, stereotypes, and assumptions about this problem and population can impact your role as a practitioner across micro, mezzo, and macro practice frameworks. 
· Conclusions
· References
Integrated Practice Interventions (8-10 pages, _ points)
To complete this assignment, you will complete a paper assessing interventions and how a problem impacts a particular population from papers one and two across all three practice frameworks at the micro, mezzo, and macro levels. Using the required and recommended readings and content for this course, and additional external literature and readings as needed, construct an 8-10 page paper via APA format in a word document, and be sure to use an appropriate number of sources and citations throughout. 
The suggested format follows:
· Cover Page
· Introduction
· Integrated Practice Intervention: First, review your work on papers one and two for this course. Next, formulate what you consider to be an integrated practice intervention across micro, mezzo, and macro frameworks for addressing this problem and systemic challenges for a specific population.
· Theory: Examine how micro, mezzo, and macro theories will inform such interventions.
· Implications for Practice: Describe how your interventions have important considerations and implications for micro, mezzo, and macro practitioners. 
· Reflect upon your former or current work in the field (e.g., provide relevant examples), and consider implications related to the promotion of social justice for marginalized populations. 
· Be sure to consider the role of technology and implications for integrated practice as well (e.g., telehealth, telemedicine, access to services, ethical considerations, evaluation of methods, etc.)
· Conclusions
· References
Rubric for Grading Assignments 

[List rubric for graded assignments here]

REQUIRED TEXT(S)
· There are no required texts for this course. All required readings may be found under the weekly course schedule and are available in the LUC Library.
RECOMMENDED TEXT(S)
· There are no recommended texts for this course. All recommended readings may be found under the weekly course schedule and are available in the LUC Library.

COURSE SCHEDULE
Module 1 – Introduction to the Course, Integrated Practice, and the History of Tension between Practice Frameworks 
Date
Description
Learning Objectives
After successfully completing this module, students will be able to:
1. Explain the history of tension across practice frameworks (e.g., micro, mezzo, macro)
2. Discuss the importance of integrated practice efforts as a social worker and for the social work profession
3. Review the history of the social work profession as "radical" or rather "progressive" and the need for a clearer and collective focus moving ahead
Required Content
· Androff, D., & McPherson, J. (2014). Can human rights-based social work practice bridge the micro/macro divide. Advancing Human Rights in Social Work Education, 39-56.
· Austin, M. J., Anthony, E. K., Knee, R. T., & Mathias, J. (2016). Revisiting the relationship between micro and macro social work practice. Families in Society, 97(4), 270-277.
· Salas, L. M., Sen, S., & Segal, E. A. (2010). Critical theory: Pathway from dichotomous to integrated social work practice. Families in Society, 91(1), 91-96.
Recommended Content
· Finn, J., & Molloy, J. (2021). Advanced integrated practice: bridging the micro-macro divide in social work pedagogy and practice. Social Work Education, 40(2), 174-189.
Module 2 – Continued Discussion of Integrated Practice, the History of Tension between Practice Frameworks, and Need for Cultural Humility as an Integrated Practitioner
Date
Description
Learning Objectives
After successfully completing this module, students will be able to:
1. Discuss the history of tensions between practice frameworks
2. Describe how the three frameworks fit together and strongly complement one another
3. Analyze the context of social work as a profession (e.g., political, economic, funding, etc.) and its connection to the NASW code of ethics
4. Explain the importance of cultural humility, self-awareness, and raising consciousness as a social worker pertaining to integrated practice efforts and skills
Required Resources
· Azzopardi, C., & McNeill, T. (2016). From cultural competence to cultural consciousness: Transitioning to a critical approach to working across differences in social work. Journal of Ethnic & Cultural Diversity in Social Work, 25(4), 282-299. 
· Brady, S., Sawyer, J. M., & Perkins, N. H. (2019). Debunking the myth of the 'radical profession’: Analysing and overcoming our professional history to create new pathways and opportunities for social work. Critical and Radical Social Work, 7(3), 315-332.
· Grise-Owens, E., Miller, J. J., & Owens, L. W. (2014). Responding to global shifts: Meta-practice as a relevant social work practice paradigm. Journal of Teaching in Social Work, 34(1), 46-59. 
· Sloane, H. M., David, K., Davies, J., Stamper, D., & Woodward, S. (2018). Cultural history analysis and professional humility: historical context and social work practice. Social Work Education, 37(8), 1015-1027.
Module 3 – Micro Theories & Frameworks
Date
Description
Learning Objectives
After successfully completing this module, students will be able to:
1. Describe and give examples of the role and skills of a micro-level social work practitioner
2. Discuss the overview and relevant application of psychodynamic, CBT (including 3rd wave), and family theories in micro, mezzo, and macro practice efforts
3. Assess and discuss underlying biases embedded or inherent within micro theory development and practice utilization
4. Analyze why micro practitioners must utilize mezzo and macro practice frameworks
Required Resources
· Alessi, E. J., & Kahn, S. (2019). Using psychodynamic interventions to engage in trauma-informed practice. Journal of Social Work Practice, 33(1), 27-39. 
· Cognitive Behavioral Foundations. (2015). https://luc.kanopy.com/video/cognitive-behavioral-therapy-techniques-re-0
· Thompson, H. M., Wojciak, A. S., Cooley, M. E. (2019). Family-based approach to the child welfare system: An integration of Bowen family theory concepts. Journal of Family Social Work, 22(3), 231-252.
· Roberts, J., et al. (2014). Up close: Family therapy challenges and innovations around the world. Family Process, 53(3), 544-576.
Recommended Resources
· Dattilio, F. M. (2004). Cognitive-Behavioral Family Therapy: A Coming-of-Age Story. In R. L. Leahy (Ed.), Contemporary cognitive therapy: Theory, research, and practice (p. 389–405). The Guilford Press.
· Drisko, J. W., & Simmons, B. M. (2012). The evidence base for psychodynamic psychotherapy. Smith College Studies in Social Work, 82, 374-400. 
· Rasmussen, B. (2018). A critical examination of CBT in clinical social work practice. Clinical Social Work Journal, 46, 165-173. 
· Scott, M. (2021). Integration of cognitive behavioral therapy for suicide prevention in social work practice. Research on Social Work Practice, 3(2), 194-204. 
· Third Wave Cognitive-Behavioral Therapy. (2015). https://luc.kanopy.com/product/third-wave-cognitive-behavioral-therapy
Module 4 – Micro: Engagement, Assessment, and Intervention
Date
Description
Learning Objectives
After successfully completing this module, students will be able to:
1. Discuss engagement, assessment, and intervention at the micro level and within the context of relevant micro level theories (Psychodynamic, CBT, and Family Systems Theory) with consideration of the implications for mezzo and macro levels
Required Resources
· McCardle, M., & Bliss, S. (2019). Digging deeper: The relationships between school segregation and unconscious racism. Smith College Studies in Social Work, 89(2), 114-131. 
· Rolling, E. S., & Brosi, M. W. (2010). A multi-leveled and integrated approach to assessment and intervention of intimate partner violence. Journal of Family Violence, 25, 229-236.
· Young, D. K. (2018). Cognitive behavior therapy group for reducing self-stigma for people with mental illness. Research on Social Work Practice, 28(7), 827-837.
Recommended Resources
· Husain, A., & Hodge, D. R. (2016). Islamically modified cognitive behavioral therapy: Enhancing outcomes by increasing the cultural congruence of cognitive behavioral therapy self-statements. International Social Work, 59(3), 393-405. 
· Roseborough, D. J., McLeod, J. T., & Bradshaw, W. H. (2012). Psychodynamic psychotherapy: A quantitative, longitudinal perspective. Research on Social Work Practice, (1), 54-67. 
Module 5 – Mezzo Theories & Frameworks 
Date
Description
Learning Objectives
After successfully completing this module, students will be able to:
1. Explain how micro and macro theories and practice integrate within mezzo theory and practice 
2. Discuss critical theories of social change, including their application to youth empowerment
3. Articulate how micro, mezzo, and macro theories can be applied to resist gentrification  
4. Assess and discuss underlying biases embedded or inherent within mezzo theory development and practice utilization
5. Discuss how to draw upon theories of intersectionality to develop anti-oppressive practice methods 
Required Resources
· Jennings, L. B., Parra-Medina, D. M., Hilfinger-Messias, D. K., & McLoughlin, K. (2006). Toward a critical social theory of youth empowerment. Journal of Community Practice, 14(1-2), 31-55.
· Knight, C., & Gitterman, A. (2018). Merging micro and macro intervention: Social work practice with groups in the community. Journal of Social Work Education, 54(1), 3-17.
· Mattsson, T. (2014). Intersectionality as a useful tool: Anti-oppressive social work and critical reflection. Affilia, 29(1), 8-17.
· Thurber, A., Krings, A., Martinez, L. S., & Ohmer, M. (2019). Resisting gentrification: The theoretical and practice contributions of social work. Journal of Social Work, 21(1) 26-45. 
Recommended Resources
· Reed, B. G. (2005). Theorizing in community practice: Essential tools for building community, promoting social justice, and implementing social change. The Handbook of Community Practice, 84-102. 
· Fox Piven, F. F. (2006). The Nature of Disruptive Power. Challenging Authority: How Ordinary People are Changing America, 19-36. 
· Hudson, K. (2015). Toward a conceptual framework for understanding community belonging and well-being: Insights from a queer-mixed perspective. Journal of Community Practice. 23(1), 27-50. 
Module 6 – Mezzo: Engagement, Assessment, and Intervention
Date
Description
Learning Objectives
After successfully completing this module, students will be able to:
1. Explain how micro and macro theories and practices integrate within mezzo theory and practice
2. Examine methods through which art can contribute to social change
3. Critically evaluate ways in which organizations can provide direct service while also working toward social change while considering barriers to this work
Required Resources
· Chin, M. (2017). Feelings, safe space, and LGBTQ of color community arts organizing. Journal of Community Practice, 25(3-4), 391-407. 
· Gates, A. (2014). Integrating social services and social change: Lessons from an immigrant worker center. The Journal of Community Practice (22)1-2,102-129. 
· Gutiérrez, L., Gant, L. M., & Brady, S. (2017). Using arts and culture for community development in the United States. Community Organising against Racism: 'Race', Ethnicity and Community Development, 257-277.
· Teixeira, S. & Krings, A. (2015). Sustainable social work: An environmental justice framework for social work education. Social Work Education: The International Journal, 34(5), 513-527.
Recommended Resources
· Barak, A. (2016). Critical consciousness in critical social work: Learning from the theatre of the oppressed. The British Journal of Social Work, 46(6), 1776-1792.
· Gitterman, A. (2004). The mutual aid model. Handbook of Social Work with Groups, 93-110. 
· Huss, E. (2018). Arts as a methodology for connecting between micro and macro knowledge in social work: Examples of impoverished Bedouin women’s images in Israel. British Journal of Social Work, 48(1), 73-87.
· Sites, W., Chaskin, R. J. & Parks, V. (2007).  Reframing community practice for the 21st century: Multiple traditions, multiple challenges. Journal of Urban Affairs, 29(5), 519-541. 
Module 7 – Macro Theories & Frameworks
Date
Description
Learning Objectives
After successfully completing this module, students will be able to:
1. Identify and describe macro theories and frameworks, including structural social work, critical theories, and social movement theories
2. Assess and discuss underlying biases embedded or inherent within macro theory development and practice utilization
3. Explain how macro social work theories and methods are applied to social change efforts relating to knowledge production and epistemic justice, environmental justice, and structural violence
Required Resources
· Johnstone, M., & Lee, E. (2021). Epistemic injustice and indigenous women: Toward centering indigeneity in social work. Affilia, 1-15.
· Kemp, S. P. (2011). Recentring environment in social work practice: Necessity, opportunity, challenge. British Journal of Social Work, 41(6), 1198-1210.
· Närhi, K., & Matthies, A. L. (2018). Error! Hyperlink reference not valid.. International Social Work, 61(4), 490-502.
Recommended Content
· Hereth, J., & Bouris, A. (2020). Queering smart decarceration: Centering the experiences of LGBTQ+ young people to imagine a world without prisons. Affilia, 35(3), 358-375.
· Lane, S. D., Rubinstein, R. A., Keefe, R. H., Webster, N., Cibula, D. A., Rosenthal, A., & Dowdell, J. (2004). Structural violence and racial disparity in HIV transmission. Journal of Health Care for the Poor and Underserved, 15(3), 319-335.
· Kim, M. E. (2020). Anti-carceral feminism: The contradictions of progress and the possibilities of counter-hegemonic struggle. Affilia, 35(3), 309-326.
Module 8 – Macro: Engagement, Assessment, and Intervention
Date
Description
Learning Objectives
After successfully completing this module, students will be able to:
1. Apply macro theories and frameworks to critically analyze existing social work practices, including those related to the child welfare system.
2. Discuss and give examples of macro practice methods, including social action, political, social work, and direct action protest – considering the strengths and limitations of each.
Required Resources
· Dettlaff, A. J., Weber, K., Pendleton, M., Boyd, R., Bettencourt, B., & Burton, L. (2020). It is not a broken system; it is a system that needs to be broken: The upEND movement to abolish the child welfare system. Journal of Public Child Welfare, 14(5), 500-517.
· Jones-Eversley, S., Adedoyin, A. C., Robinson, M. A., & Moore, S. E. (2017). Protesting Black inequality: A commentary on the civil rights movement and Black lives matter. Journal of Community Practice, 25(3-4), 309-324.
· Mattocks, N. O. (2018). Social action among social work practitioners: Examining the micro–macro divide. Social Work, 63(1), 7-16.
· Pritzker, S., & Lane, S. R. (2017). Political social work: History, forms, and opportunities for innovation. Social Work, 62(1), 80-82.
Recommended Resources
· Bergen, H., & Abji, S. (2020). Facilitating the carceral pipeline: Social work’s role in funneling newcomer children from the child protection system to jail and deportation. Affilia, 35(1), 34-48.
· Krings, A., Spencer, M. S., & Jimenez, K. (2013). Organizing for Environmental Justice: From Bridges to Taro Patches. In C. S. R. S. Dutta (Ed.), Governance, Development, and Social Work (pp. 186). Routledge.
· Paik, A. N. (2017). Abolitionist futures and the U.S. sanctuary movement.  Race & Class, 59(2), 3-25. 
· Rothman, J. (2007).  Multi modes of intervention at the macro level.  Journal of Community Practice, 15(4), 11-40. 
· Young, S., Neumann, T., & Nyden, P. (2018). Scaling up to increase community-based organization voice. Journal of Community Practice, 26(1), 63-80. 
Module 9 – Evaluation of Practice Across Systems
Date
Description
Learning Objectives
After successfully completing this module, students will be able to:
1. Describe the participatory evaluation model as an innovative way to engage social work users in improving service delivery and uptake
2. Identify and describe challenges to engaging diverse users in the evaluation of social work across systems
Required Resources
· Community Tool Box, Section 11: Participatory Evaluation 
· Minkler, M. (2012). Participatory Approaches to Evaluating Community Organizing and Coalition Building in Community Organizing and Community Building for Health and Welfare. (Third Edition ed.). New Brunswick: Rutgers University Press.
· Golightley, M, & Holloway, M. (2018) The voice of the service user. British Journal of Social Work 48(6): 1503–1507.
Recommended Resources
· Cooper, S. (2017). Participatory evaluation in youth and community work: Theory and practice. Routledge.
Module 10 – Application of Integrated Practice: Social Determinants of Health & Substance Use Screening
Date
Description
Learning Objectives
After successfully completing this module, students will be able to:
1. Discuss social determinants of health and implications for using the Screening, Brief Intervention, and Referral to Treatment (SBIRT) model.
2. Explain the importance of substance use disorder interventions, including stages of change, as well as the importance and value of universal screening across various settings (e.g., hospitals, schools).
3. Discuss the pre-screening and screening stages with an emphasis on the AUDIT tool to assess for harmful alcohol use among adult client populations
4. Explain the role of motivational interviewing skills and techniques for use during the brief intervention and engage in a brief negotiated interview
5. Discuss the important role of reinforcing current behaviors or moving to a referral to treatment based on the results of the brief intervention.
Required Resources
· Addressing Social Determinants of Health in Your Community - See Checklist, Examples, and Powerpoint 
· Babor T. F., McRee, B. G., Kassebaum, P. A., Grimaldi, P. L., Ahmed K., & Bray J. (2007) Screening, brief intervention, and referral to treatment (SBIRT): Toward a public health approach to the management of substance abuse. Substance Abuse, 28(3):7-30. 
· Green, H. D. (2018). A community-based evaluation of screening, brief intervention, and referral to treatment (SBIRT) for the black community. Qualitative Health Research, 28(3), 418-432. 
· Minkler, M., Wallerstein, N., & Wilson, N. (2008). Improving health through community organization and community building in K. Glanz, B. K. Rimer, & K. Viswanath, Health behavior and health education: Theory, research, and practice, 37-58.
Recommended Resources
· Substance Abuse and Mental Health Services Administration (SAMHSA) White Paper on Screening, Brief Intervention, and Referral to Treatment in Behavioral Healthcare. Rockville, MD: Substance Abuse and Mental Health Services Administration; April 2011.
· TAP 33: Systems-Level Implementation of Screening, Brief Intervention, and Referral to Treatment (SBIRT)
Additional Resources
· PPT Narration: SBIRT Essentials
· PPT Slides: SBIRT Essentials
Module 11 – Application of Integrated Practice: Mental Health & Family Violence 			
Date
Description
Learning Objectives
After successfully completing this module, students will be able to:
1. Describe and give an opinion on integrated practice in the area of mental health and family violence
2. Assess how to assist clients in identifying current and future needs related to both mental health and family violence, including when to engage and re-engage in micro, mezzo, and macro social work supports 
3. Describe several methods for assessing client progress and outcomes related to both mental health and family violence
Required Resources
· Dopp, A. R., & Lantz, P. M. (2020). Moving upstream to improve children’s mental health through community and policy change. Administration and Policy in Mental Health and Mental Health Services Research, 47, 779-787. 
· Perkins, N. H., & Meyers, A. (2020). The manifestation of physical and emotional sibling abuse across the lifespan and the need for social work intervention. Journal of Family Social Work, 23(4), 338-356. 
· Wesley-Esquimaux, C. C., & Snowball, A. (2010). Viewing violence, mental illness and addiction through a Wise Practice lens. International Journal of Mental Health and Addiction, 8, 390-407.
· Wood, L., Heffron, L. C., Voyles, M., & Kulkarni, S. (2020). Playing by the rules: Agency policy and procedure in service experience of IPV survivors. Journal of Interpersonal Violence, 35(21-22), 4640-4665.
Recommended Resources
· Boyas, J. F., Villarreal-Otalora, T., Alvarez-Hernandez, L. R., & Fatehi, M. (2019). Suicide ideation, planning, and attempts: The case of the Latinx LGB youth. Health Promotion Perspectives, 9(3), 198-206. 
· Hudson, C. G. (2012). Disparities in the geography of mental health: Implications for social work. Social Work, 52(2), 107-119. 
· Nichols, A. J. (2020). Advocacy responses to intimate partner stalking: Micro, mezzo, and macro level practices. Journal of Family Violence, 35, 741-753. 
· Watkins, D. C., Hawkins, J., & Mitchell, J. A. (2015). The discipline’s escalating whisper: Social work and Black men’s mental health. Research on Social Work Practice, 25(2), 240-250.
Module 12 – Application of Integrated Practice: Poverty
Date
Description
Learning Objectives
After successfully completing this module, students will be able to:
1. Analyze ways by which poverty is conceptualized across systems 
2. Question assumptions around the role and cause of poverty and ways by which structural injustices perpetuate poverty across generations and communities
3. Argue how poverty impacts social work practice 
Required Resources
· Calnitsky, D. (2018). Structural and individualistic theories of poverty. Sociology Compass, 12(12), e12640. 
· Cox, C. (2020). Older Adults and Covid 19: Social Justice, Disparities, and Social Work Practice. Journal of Gerontological Social Work, 63(6-7), 611-624.
· Dorsey, M. S. (2020). # Blackgirlsmatter: Turning the tide of historical injustice toward civil and social restitution. Journal of Poverty, 24(5-6), 369-388.
· Wilson, W. J. (April 26, 1988). The American Underclass: Inner-City Ghettos and the Norms of Citizenship. 
Recommended Resources
· Willett, J. L. (2015). Exploring the intersection of environmental degradation and poverty: Environmental injustice in Nairobi, Kenya. Social Work Education, 34(5), 558-572.
Module 13 – Application of Integrated Practice: Relapse Prevention 
Date
Description
Learning Objectives
After successfully completing this module, students will be able to:
1. Assess how to assist clients in identifying current and future needs, including when to engage and re-engage in micro, mezzo, and macro social work supports
2. Describe several methods for assessing client progress and outcomes 
3. [bookmark: _GoBack]Apply the ASAM Continuum of Care Model 
4. Describe ASAM dimensions 5 & 6 with a clinical lens
5. Articulate strategies for maintaining gains following the end of social work services, including relapse warning signs and relapse prevention strategies
Required Resources
· Maglione, M. A., Raaen, L., Chen, C., Azhar, G., Shahidinia, N., Shen, M., ... & Hempel, S. (2018). Effects of medication assisted treatment (MAT) for opioid use disorder on functional outcomes: a systematic review. Journal of Substance Abuse Treatment, 89, 28-51. 
· Somov, P. G. (2008). A psychodrama group for substance use relapse prevention training. The Arts in Psychotherapy, 35(2), 151-161.
· Sprague Martinez, L., Richards-Schuster, K., Teixeira, S., & Augsberger, A. (2018). The power of prevention and youth voice: A strategy for social work to ensure youths’ healthy development. Social Work, 63(2), 135-143 
· Witkiewitz, K. A., & Marlatt, G. A. (Eds.). (2011). Therapist's guide to evidence-based relapse prevention. Elsevier.
Chapter 1: Overview of Relapse Prevention (pages 3-17)
Chapter 3: Relapse Prevention: Clinical Strategies for Substance Use Disorders (pages 37-71)
Recommended Resources
· Hays, L. R. (2006). A Review of: “Addiction Treatment Matching: Research Foundations of the American Society of Addiction Medicine (ASAM) Criteria.” American Journal on Addictions, 15(3), 260-260.
· Iarussi, M. M. (2018). The experiences of college students in recovery from substance use disorders. Journal of Addictions & Offender Counseling, 39(1), 46-62.
Additional Resources
· Powerpoint Slides: substance use assessment part II
· Narrated Powerpoint recording: substance abuse assessment part II
Module 14 – Creating Change, The Future of Integrated Practice, and Course Conclusions
Date
Description
Learning Objectives
After successfully completing this module, students will be able to:
1. Discuss individual, organizational, and community change while promoting social justice via integrated practice efforts
2. Examine the future of integrated practice efforts for communities in need: The COVID-19 pandemic
3. Complete course wrap-up, summary discussions, and course evaluations
4. Reflect on the semester and move forward in the profession
Required Resources
· Amadasun, S. (2020). Social work and COVID-19 pandemic: An action call. International Social Work, 63(6), 753-756. 
· Bright, C. L. (2020). Social work in the age of a global pandemic. Social Work Research, 44(2), 83-86. 
· Finn, J. L., & Jacobson, M. (2003). Just practice: Steps toward a new social work paradigm. Journal of social work education, 39(1), 57-78.
· Polack, R. J. (2004). Social justice and the global economy: new challenges for social work in the 21st century. Social work, 49(2), 281-290.

COURSE FEEDBACK & SYLLABUS REFERENCES
Course Feedback
You will receive an email communication near the end of this semester with regard to your feedback for this course related to the content, assignments, instructor support, etc. Your feedback for each of your courses improves learning outcomes for students and the instruction process in the course. Your feedback is valuable and affects revisions to this course.

Syllabus References

[List professional journals, websites, etc. by category here]

Professional Journals
· Administration and Policy in Mental Health and Mental Health Services Research
· Advancing Human Rights in Social Work Education
· Clinical Social Work Journal
· Critical and Radical Social Work
· Families in Society
· Family Process
· International Social Work
· Journal of Community Practice
· Journal of Health Care for the Poor and Underserved
· Journal of Public Child Welfare
· Journal of Urban Affairs
· Journal of Social Work
· Research on Social Work Practice
· Social Work Education
Websites
· Community Tool Box: https://ctb.ku.edu/en 
Other
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